
Demographics  

Cabarrus County Schools served 31, 293 students during the 2015-2016 school 
year.  Of those students served, 56.1% are White, 19.9% are Black, and 15.6% are 
Hispanic, 3.8% are Asian, 0.5% American Indian, and 4.0% multi-racial. Additionally, 
14% of elementary students are served in the AIG program and 17.2% of all high 
school students are taking AP courses, 5.8% are classified as Limited English 
Proficient, and 11.5% of students have a disability.  The average free and reduced 
lunch rate is 41.91%.   Graduation data was also reviewed. The four-year cohort 
graduation rates are positively increasing from 74.5% in 2009-2010 to 88.1% in 2013-
2014 to 90% in 2014-2015 as compared to the State Graduation Rate at 83.9% in 
2013-2014 and 85.6% in 2014-2015.  This data indicates that the focus schools have 
placed on graduation and alternative structures for students to demonstrate mastery 
and complete credits is impacting graduation rates.  The EC four-year cohort 
graduation rate was 54.6% in 2013-2014 compared to the state at 64.4% and has 
increased to 69.2% in 2014-2015 compared to the state at 67.3%.  

Student Achievement  

EOGs  

When reviewing preliminary EOG data from 2015-2016 as well as previous years, 
multiple trends are evident including strengths (which vary by school but include 
district-wide trends of): overall improvement in reading, math and science in all areas 
and grade levels. Specifically, when comparing previous trends, 5th and 7th grade has 
trended upward in Reading. Math is also a strength as all grade levels in Elementary 
and High School have trended upwards. Elementary Science includes 11.4% 
improvement from 2015 63% and 2016 74%. An area of improvement noted is 3rd 
and 4th grade Reading, which is slightly trending downward from previous years.  

EOG scores from 2015-2016 place Cabarrus County in the top 40 districts in the 
state from 16-40 dependent upon the grade level (with the highest rankings in 4th 
grade math, 4th grade reading, 6th grade reading, 8th grade reading, 8th grade science, 
Biology, English II and Math I).  These rankings indicate that improvements are 
being made in the areas of literacy, science and math teaching and learning and 
provide comparison data.  

That being said, our district is above the state proficiency in Elementary and EOC 
subjects (Elementary District 60.3% and State 56.3% and EOC District 62.9% and 
State 57.9%). (Reading District 61.3% State 56.3%; Math District 55.6% State 52.2%). 
A slight gap in Science compared to the State 64.6% and District 63.0%. In addition, 
our district is also above the state average in English II, Math I, and Biology. (English 
II District 63.9% State 59.6%; Math I District 63.6% State 59.8%; and Biology 



District 61.1% State 59.6%). Proficiency level strengths indicate improvement from 
last year in the following areas: 5th grade Reading, 7th grade Reading, 3rd-5th grade 
Math, 6th - 8th Math, 5th grade Science and Math I. 

In regards to School Performance Grades, when compared to similar school districts, 
our schools received a total of 13 letter grades of A/B compared to other districts 
(varying from 1 to 20 letter grades of A/B).  

Additionally, 2015-2016 AMO Targets indicate that our district met 134 out of 187 
targets (71.7%). The highest percentage met was in Science Grades 5 and 8 at 75%; 
Current Year EOC 100%; Attendance Rate at 100%; Cohort Graduation Rate at 
90%; ACT Workeys at 87.5%; and Math Course Rigor at 100%. Lowest percentage 
met was in Reading Grade 10 at 55%. When 2015-2016 EOG gap data becomes 
available internally, we will engage in a similar gap analysis.    

Reading 3D  

Reading 3D is the universal screener and progress monitoring assessment tool for 
grades Kindergarten through 3rd grade used to identify students that are at-risk or 
below proficiency targets, monitor effectiveness of interventions, and to determine 
the effectiveness of the curriculum and instruction in the county. Composite data is 
collected for beginning to middle to end of the year benchmarking periods. 
Kindergarten composite data indicates that 80% of students met end of the year 
benchmark target (increase from last year 74%). The percentage of students that met 
end of the year composite benchmark target in 1st grade is 69%(slight decrease from 
last year 70%); 2nd grade is 76% (slight increase from last year 77%); and 3rd grade is 
73% (slight increase from last year 72%). According to composite growth 
from beginning of the year to end of the year, Kindergarten shows a steady increase 
from 62% to 70% to 80%. This data indicates that our Kindergarten students 
respond to our instructional program and curriculum, but timely and additional 
support and interventions are needed for students that are below and well below 
proficiency target. Composite growth for 1st through 2nd grades from beginning of 
the year to end of the year indicates a slight inconsistency in proficiency level growth. 
1st grade and 2nd grade data indicates a slight increase in proficiency level 
percentages from beginning of the year to middle of the year and a slight decrease 
from middle of the year to end of the year. 1st grade data indicates 70% to 71% to 
69% and 2nd grade data indicates 77% to 78% to 76%. For 1st and 2nd grades, data 
indicates timely and additional support and interventions for students that are below 
and well below proficient. 3rd grade data from beginning of the year to middle of the 
year to end of the year indicates slight inconsistency as well: 72% to 69% to 73%. For 
3rd grade, this data indicates a need to provide timely and additional support for 
students that are well below and below proficient.   



Reading 3D is also used to identify Running Record levels (TRC) to inform guided 
and independent reading instruction. End of the year benchmarking TRC data 
indicates the following proficiency levels: Kindergarten 68% to 56% to 63%; 1st 
grade 63% to 46% to 51%; 2nd grade 64% to 52% to 58% and 3rd grade 64% to 
62% to 61%. This data indicates a need to provide timely and additional support for 
students that are well below and below grade proficient, in addition to core 
instructional methods and programs to increase proficiency levels.   

Discovery Education 

 Discovery Education is the benchmark assessment tool used to determine the 
effectiveness of the curriculum and instruction in the county for 2nd through 5th 
grades. Discovery Education Benchmark proficiency percentages show increases in 
all subjects. Discovery Education Reading Benchmark data indicates the following 
proficiency percentages compared to previous year: 2nd grade 58.9% to 53.4% to 
60.8%; 3rd grade 52.9% to 53.9% to 58.7%; 4th grade 52.0% to 66.4% to 68.6% and 
5th grade 53.2% to 57.8% to 64.3%. Discovery Education Math Benchmark data 
indicates the following proficiency percentages compared to previous year: 2nd grade 
62.4% to 61.5% to 77.1%; 3rd grade 54.5% to 54.9% to 57.7%; 4th grade 54.3% to 
56.7% to 59.6% and 5th grade 57% to 63.9% to 69%. Discovery Education Science 
Benchmark: 66.9% to 75.6%  

School Culture and Climate 

Student attendance data in Cabarrus County has been relatively flat for the last four 
years at 95.3% in 2010-2011, 95.5% in 2011-2012, 95.4% in 2012-2013, 95.5% in 
2013-2014 and 95.7% in 2014-2015 and 95.6% in 2015-2016. 

Attendance average for each level remains consistent. The elementary average at 
96.08% compared to 96.02%; middle school average at 95.84% compared to 95.82%; 
and high school average at 94.8% compared to 94.70%. From 2013-2014 to 2014-
2015 to 2015-2016, district average has remained relatively stagnant at 95.56% 2013-
2014 to 95.57% 2014-2015 to 95.64%.  

Staf f  Survey 

93.6% of Cabarrus County teachers completed the Teacher Working Conditions 
Survey for 2015-2016 compared to the state average at 85.4%.  

Time strengths noted: 77% of CCS teachers indicated they are allowed to focus on 
educating students with minimal disruptions compared to the state average of 71% 
and 73% of CCS teachers agree that efforts are made to minimize the amount of 
routine paperwork required to complete compared to the state average of 65%. A 



weakness noted is class size: 57% of CCS teachers agree that class sizes are 
reasonable to meet the needs of all students compared to state average of 62%.  

Facilities and Resources strengths noted: CCS teachers are above the state average in 
each of the Facilities and Resources survey questions. Strengths noted: 89% of 
teachers agree they have sufficient access to instructional technology, including 
computers, devices, printers, software and internet access compared to the state 
average at 80%; 90% of CCS teachers agree they have sufficient access to digital 
content and resources compared to state average at 85%; and 89% of CCS teachers 
agree they have sufficient access to a broad range of professional support personnel 
compared to state average of 83%.  

Community Support and Involvement strengths for CCS and the state are both high for 
each category, specifically: 79% of CCS teachers agree that parents/guardians are 
influential decision makers in the school compared to state average of 73% and 80% 
of CCS teachers agree that parents/guardians support teachers, contributing to the 
success with students compared to the state average of 73%.   

Managing Student Conduct strengths noted: 88% of CCS teachers agree that students 
understand expectations for their conduct compared to the state average of 84% and 
96% of CCS teachers agree the faculty work in a school environment that is safe 
compared to the state average of 93%. An area of improvement noted is 75% of CCS 
teachers agree that school administrators consistently enforce rules for student 
conduct.  

Teacher Leadership strengths noted: 93% of CCS teachers agree they are encouraged to 
participate in school leadership roles compared to the state average of 92% and 90% 
of CCS teachers agree they are effective leaders in the school compared to the state 
average of 89%. Two areas of improvement noted are: 46% of CCS teachers disagree 
that they have an opportunity to provide input on the school budget and 62% of CCS 
teachers disagree that they have a role in the selection of new teachers in their school. 

School Leadership strengths noted: 94% of CCS teachers (state average also at 94%) 
agree they are held to high professional standards for delivering instruction and 96% 
of CCS teachers agree the school leadership facilitates using data to improve student 
learning compared to state average of 95%. An area of improvement noted is only 
78% of CCS teachers feel comfortable raising issues and concerns that are important 
to them.  

Professional Development strengths noted: 91% of CCS teachers agree that professional 
learning opportunities are aligned with the school’s improvement plan compared to 
the state average at 92% and 95% of teachers agree that they are encouraged to 
reflect on their own practice compared to the state average of 94%. Areas of 



improvement noted are: 69% of CCS teachers agree that professional development is 
differentiated to meet the individual needs of teachers compared to the state average 
of 68% and 64% of CCS teachers agree that professional development evaluated and 
results are communicated to teachers compared to the state average of 67%.  

Instructional Practices strengths noted: 95% of CCS teachers (state average also at 95%) 
agree that teachers require students to work hard and 97% of CCS teachers agree that 
teachers use digital content and resources in their instruction compared to the state 
average at 96%.  

New Teacher Support strengths noted: 96% of new CCS teachers were formally assigned 
a mentor compared to the state average of 95%; 90% of new CCS teachers (state 
average also 90%) attended orientation and 87% of new CCS teachers agree the 
additional support received as a new teacher helped impact student learning 
compared to the state average of 83%. An area of improvement noted for new CCS 
teachers is 71% indicated they did not receive support for how to reduce workload.  

Staff Quality/Professional Development and Curriculum, Instruction, and 
Assessment  

Cabarrus County continues to focus on hiring and retaining highly qualified teachers 
and managed to staff schools with HQTs at a rate of District Elementary Schools at 
100% and State at 99%; District Middle Schools at 99% and State at 96%; District 
High School at 99% and State at 95%. 100% of teachers within Title I Schools meet 
HQ requirements.   

Teacher Effectiveness data shows that Cabarrus County Schools meets/exceeds 
percent effective is above local and similar counties for the 3rd year in a row at 90.2% 
for 2013-2014 and 90.8% for 2014-2015.  

Family and Community Involvement  

We are also implementing action steps indicated from Beyond the Bake Sale 
(Henderson, Mapp, Johnson and Davies, 2007) and Project Appleseed to increase 
parent and family engagement in our Title I Schools. Some activities include: 
developing Parent Advisory Councils to gather feedback; supporting learning at home 
with family literacy and math events; empowering parents and creating a welcoming 
environment with mobile parent resource centers and Parent Resource Centers 
currently in 4 of our Title I Schools and a total of 6 for the 2016-2017 school year (3 
Focus Schools and 1 Title I school with the highest free and reduced lunch 
percentage. Rocky River and Coltrane Webb will implement Parent Resource Centers 
in the upcoming 2016-2017 school year); supporting transitions with Ready Rosie and 
Bringing Up online parent engagement tool and transition activities for students and 



families; and gathering input/feedback through various “Table Talks”/“Coffee 
Chats” with Title I Principals and “Exit Slips/Surveys” after parent and family 
engagement sessions. Parent engagement session participation rates indicate a higher 
attendance rate depending various factors: time of day/year and benefit of the event. 
Higher attendance rates were evident during school wide events (performances, 
Kindergarten Camps, etc.). Parent Resource Center Coordinators also conducted one 
on one tours during Magnet Fairs, Open House, Awards Assemblies, etc. In isolation, 
attendance rates were low. We are continuing to gather feedback from parents 
regarding the best time of day, resources needed and ways to support learning at 
home through various surveys and feedback during Table Talks and Coffee Chats. 
Community collaborations have been establish with Sunrise ESL and Concord Public 
Library. Parent Engagement Session topics with the two agencies include: signing up 
for a library card; summer reading programs; how to communicate with your child’s 
teacher; how to support learning at home; and how to choose a just right book. 
During 2015-2016, Ready Rosie and Bringing Up registration letters were sent home 
to Title I families and distributed during family literacy/math nights, Kindergarten 
registration, Kindergarten camps, community events and community agencies 
(Cabarrus Health Alliance and local daycares/pre-schools). Currently, 626 families are 
registered for Ready Rosie and 1,053 families are registered for Bringing Up. Families 
were identified as an average of 3 star users meaning they accessed videos 3 out of 5 
days a week. We will continue to provide Ready Rosie and Bringing Up this summer 
during Kindergarten Transition events. We will continue to engage parents by 
implementing Stage 3 in our Parent Resource Centers (gathering feedback, 
implementing workshops and engaging community agencies) and holding family 
engagement events during a time that attendance rates are high for school wide 
events.	

Summary	
In order to address the indicated needs, all schools and district departments are 
engaged in school improvement planning using the Plan, Do, Check, Act cycle and 
Focus and Low Performing Schools will use NC Star/Indistar school improvement 
planning tool. In June, July, and August of 2016, school improvement teams meet to 
review their progress toward their 2015-2016 goals and to begin planning for 2016-
2017. In addition to this comprehensive data review, school improvement teams meet 
at least once per quarter to evaluate their progress toward the goals, the 
implementation of their strategies, and the level of implementation of their action 
steps. These comprehensive analyses guide the school improvement process. In 
addition to meeting with their school improvement teams, meetings are held with a 
district level administrator once per quarter to reflect on results and determine next 
steps. These meetings also provide opportunities for coaching. In addition to the data 
above and as a component of the school improvement process, the implementation 
of the Common Core State Standards in all areas will continue to be integrated into 
all professional development initiatives during the 2016-2017 school year.	



		
	


